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 5 Benefits of Peer Reviews 
 3 Problems with ELL Peer Reviews 
 1 Viable Solution: Calibrated Peer Reviews 



 The peer review process 
can help students 
internalize the standards 
by which they can 
distinguish effective, 
average, and ineffective 
writing, helping them to 
better judge their own 
writing and adjust it 
accordingly. 



 The peer review process 
can help students to 
understand the concept 
of writing to a target 
audience by providing 
them with a target 
audience with whom 
they can interact to learn 
what was clear or unclear 
or in need of 
development in their 
writing. 



 The peer review process 
can facilitate students’ 
acquisition of oral and 
written literacy. 







 English Language 
Learners (ELLs) may lack 
the grammatical and 
rhetorical knowledge to 
effectively comment on 
their peer’s essays. 
 



 Wishing to preserve 
social harmony, ELL 
students may simply 
“rubber stamp” their 
peer’s essays as effective, 
regardless of their actual 
quality. 

 



 Some students believe 
their peer’s lack the 
linguistic competence to 
evaluate their writing 
meaningfully, so they see 
no value in the peer 
review process and pay 
less attention to peers’ 
comments than to the 
teacher’s comments. 



a) Avoid peer review workshops in ELL or mixed 
classes. They just don’t work! 

b) Force students to engage in peer review workshops, 
since educational researchers recommend them. 

c) Teach students how to get the most out of peer 
review workshops through training and calibration. 



c) Teach students how to get the most out of peer review 
workshops through training and calibration. 
 



 “Matching or reconciliation of a measuring device of 
unverified accuracy with another device that is known 
(verified) to be of standard or superior accuracy. Any 
difference found between their accuracies is used to 
adjust the first (unverified) device.” 
 SOURCE:  www.businessdictionary.com 



 Students learn to grade an essay as the teacher would. 
 



 The teacher writes 3 essays: one effective, one 
average, and one ineffective. 

 
 The teacher creates a rubric which would allow 

students to identify the traits that make one 
essay effective, one average, and one ineffective. 

 
 The teacher demonstrates to the class how to 

use the rubric to evaluate the three essays. 
 

 Students practice using the rubric to evaluate 
the 3 sample essays. 



 If a student grades the sample essays within a few 
points of the teacher, then that student passes the 
“test” and can use that rubric to evaluate three of her 
classmate’s essays. 

 



 If a student’s evaluation deviates from the teacher’s by 
more than the acceptable margin, then the student 
must repeat the task (usually under peer or teacher 
supervision). 

 



 Students are held accountable for their peer reviews, as 
part of their grade depends on their ability to calibrate 
their reviews with the teacher’s. 
 

 



 After students have evaluated the three sample essays, 
they discuss their evaluation rationale with peers in 
pairs or small groups and then with the whole class. 



 Research suggests that student-teacher conferences 
can help the teacher gauge how well students 
understand the peer review process and how well they 
have calibrated their judgments with the teacher’s. 
Further instruction can be given at this time. 

 



 When a consensus develops among essay raters, this is 
called “norming” or “calibrating.” 

 In effect, raters have internalized the conventions and 
standards of effective writing in a given genre or 
assignment. 

 This helps them to write more effectively in future 
assignments. 

 



 Students take peer feedback more seriously, when they 
know that their peer’s feedback has been calibrated 
with the teacher’s. 

 When students take each other’s feedback more 
seriously, they are more likely to use it to revise their 
own writing in future drafts of an essay. 

 When students take peer feedback seriously, they 
begin to anticipate it in future writing, thereby 
developing an important skill as a writer—the ability 
to write to a specific audience. 



1. I’m going to show you a “guidance sheet” with 
questions you can use to evaluate the introductory 
paragraph of a travel essay. 

2. Then I’m going to ask you to read three sample 
introductory paragraphs, evaluating each using the 
“guidance sheet.” 

3. Your job is to decide whether each paragraph is 
effective, average, or ineffective. Be sure to explain 
your reasons and cite the guidance sheet criteria to 
justify your evaluations. 



1. Does the introduction contain a hook or attention-grabbing 
sentence that entices you to read more? If so, what is it? If not, 
suggest a hook to the author. 

2. Does the introduction contain a topic presentation that tells 
the reader what the essay will be about? If so, what is it? If not, 
think of how the writer could summarize the topic of the essay 
and why it’s significant in one or more sentences. Share your 
sentence(s) with the writer. 

3. Does the introduction contain a thesis statement with main 
ideas? If so, what are the main ideas? Number them. Are they 
presented in a logical order? If the intro lacks a thesis 
statement, suggest one. 

4. Is the introduction unified and coherent? Is it logically 
organized? Do the ideas flow smoothly? Why or why not? 

 
 



 



     You’ve heard of Hawaii, and you’ve heard of Korea, 
but have you heard of the “Hawaii of Korea?” If not, 
you’re missing out on one of Asia’s best kept secrets, Jeju 
Island, a tourist destination with all that makes Hawaii 
attractive and Asia exotic. Next time you’re planning a 
vacation, consider Jeju Island’s many attractions, which 
include world-class resorts, pristine natural scenery, and 
exciting entertainment and dining options. 



     The island of Jeju is located off the Southern coast of 
the Korean peninsula. It is a tourist destination because 
of its resorts, natural attractions, and entertainment 
options. 



    Everyone wants to go to beautiful place on vacation. 
Are you like this? I am! If so, I recommend to you a good 
place for you to go. Would you like to go to this place? I 
recommend highly this place for you. We can go 
together! Let’s go! 



 Use your school’s LMS (e.g., Blackboard, Moodle, Canvas, 
etc.) to make the calibration process automated 
homework. (CPR software is available online for a fee.) 

 Be sure your rubrics help students to use higher-order 
thinking skills to evaluate writing; otherwise, they will not 
learn and develop as much as they might. 

 Do not allow the peer review process to focus on error 
detection and correction. Similarly, do not let it become a 
process of fact checking. (Did they get the answer right?) 
Research suggests that such peer reviews do not promote 
effective engagement or learning. 

http://cpr.molsci.ucla.edu/Home.aspx


 Have students explain in writing what feedback from 
the peer review process they received and used to 
revise their essays. If they chose to ignore any 
feedback, have them explain why. 

 If you notice that they ignored relevant peer feedback 
that would have helped them to correct an issue you 
notice in their paper, schedule a student-teacher 
conference to discuss this point with them. 

 Once you’ve graded their papers, you will find out 
what types of issues they struggle with. Use this 
knowledge to create future examples of ineffective or 
average essays. 



 Design an essay assignment that aligns with your course 
learning goals. 

 Teach students the conventions necessary to write the 
assigned essay (e.g., by giving them guidelines on how to 
compose a comparative essay, a definition essay, an 
argumentative essay, etc.). 

 Give them several effective model essays to read and 
analyze that exemplify the features you want them to have 
in their essays. Have them identify the distinguishing 
features of the genre or assignment prompt in the sample 
essay (e.g., if it’s a comparative essay, the subjects it 
compares and the points of comparison). Have them 
discuss the quality of the sample essay using their own 
criteria and the guidelines you have taught them. 



 Teach students about the writing process: prewriting, 
writing, rewriting, and publication. 

 Teach students a few strategies to use  in each stage of 
the writing process (see below for suggestions).  

 Give them guided practice in using each strategy (e.g., 
for prewriting, they can use reading, research, 
outlining, brainstorming, cubing, WH-questions, etc.; 
for writing, they can use free-writing or recursive 
drafting; for revising, they can use editing checklists, 
revision checklists, peer reviews, read aloud checks, 
etc. Do each activity in class.). 



 Have students use the writing process to compose a rough draft 
of the target essay, which they will bring to a future peer review 
workshop, say at the end of the week. 

 Write three essays—one effective, one average, one ineffective—
each based on the prompt for the essay the students must satisfy 
when writing their essays. (Or with the permission of former 
students, use their essays, editing them as necessary, and 
removing the names.) 

 Create a rubric or guidance sheet with questions that students 
could use to evaluate your sample essays, correctly identifying 
which was effective, average, and ineffective. 

 Bring the three essays and rubric or guidance sheet to class, a day 
or two before the peer review workshop. 

 Teach students to use the rubric or guidance sheet to evaluate 
the essays. 



 You’ll need 3 rubrics or guidance sheets per student. 
 Have them read each essay silently as individual work 

and evaluate it using the rubric or guidance sheet. 
 Have them compare their answers in small groups. To 

help them you may want to create discussion 
questions, such as, “On what points did you agree or 
disagree with your peers’ evaluation of the three 
essays? Discuss your rationale for rating each essay as 
you did. After listening to your peer’s rationale, did you 
change your mind on any point? Why or why not?” 



 After students have discussed their rating in small 
groups, conduct a whole-class discussion. You may 
wish to read aloud one paragraph from the essays at a 
time or ask students to do so. Then ask relevant 
questions from the rubric or guidance sheet, and 
solicit different groups’ evaluation of the paragraph. 

 Be sure to listen to student’s ideas and ask them to 
explain them. When they bring up a good point, be 
sure to affirm them, explaining how their reasoning 
illustrates a point from the rubric or guidance sheet. 



 Offer your own rationale for why you graded an essay a 
certain way only if students do not articulate the point 
you think is critical to their understanding, but try to 
explain your grading criteria in terms of the rubric or 
guidance sheet standards, rather than in terms of your 
“expert knowledge” or “years of experience.” The point 
is to teach others to identify the criteria you use to 
grade, not to mystify them with your advanced and 
unattainable knowledge. 



 Collect students’ rubrics or guidance sheets. If they’re 
using rubrics, make sure they have clearly marked their 
rubrics and tallied their final score. If they’re using 
guidance sheets, make sure they have written detailed 
answers to each question, citing evidence from the essay 
they rated. You’ll need this data to judge if they’re 
“calibrated” or not. 

 After class, evaluate each student’s ratings in terms of how 
closely they align with yours. If a student has rated the 
essay within an acceptable margin of deviation from your 
scores (you determine what this is), then they’re calibrated. 
If not, they’ll have to repeat the process (preferably with 
peer or teacher supervision). 



 If time allows, schedule a teacher-student conference with each 
student to discuss how he/she rated the sample essays using the 
rubric or guidance sheet. Discuss any points on which the 
student’s scoring deviates from yours. Ask the student to explain 
why they rated the essay in a particular way. Listen respectfully. If 
the student’s rating can be justified using the rubric or guidance 
sheet, acknowledge it, and explain the rationale for your different 
perspective. If the student’s rating cannot be justified by the 
rubric or guidance sheet, try to ask questions that help them to 
see that. Direct them to reread a few parts of the sample essay 
and re-evaluate them using the rubric or guidance sheet until 
they can get the right answer. If the student lacks the skills to do 
this, you may wish to adapt the assignment or provide an 
alternative assignment for them. 



 Once all students have been trained in the CPR process, 
allow them to evaluate their classmates’ essays, usually an 
early draft, using the rubric or guidance sheet. Have them 
evaluate three classmate’s essays. This might happen a day 
or two after the calibration session. 

 Suggestions: If you know the typical quality of writing each 
student produces, you may wish to group students into 
trios with one effective writer, one average writer, and one 
below average writer for the peer review workshop. Some 
teachers report that this grouping helps students to 
internalize the standards for effective, average, and 
ineffective writing. Moreover, it prevents, for example, 
three poor students from reading only poor essays.  



 Brainstorming 
 First Draft 
 Peer Review 
 Second Draft 
 Oral Presentation and Peer Response 
 Teacher-Student Conference on 2nd Draft 

 Feedback: Oral and Written 
 Third Draft 
 Teacher Comments on Third Draft 

 Feedback: Written Comments Only 
 Final Draft 
 Teacher Grades Assignment 
 Source: Min, H. T. (2006). The effects of peer review on EFL students’ 

revision types and writing quality. Journal of Second Language Writing, 
15:118-141. 



 Kim, S.H. (2015). Preparing English learners for effective peer review in 
the writer’s workshop. The Reading Teacher, 68(8):599-603. 

 Likkel, L. (2012). Calibrated peer review essays increase student 
confidence in assessing their own writing. Journal of College Science 
Teaching, 41(3), 42-47. 

 Min, H. T. (2006). The effects of trained peer review on EFL students’ 
revision types and writing quality. Journal of Second Language Writing, 
15:118–141. 

 Reynolds, J., & Moskovitz, C. (2008). Calibrated peer review 
assignments in science courses: Are they designed to promote critical 
thinking and writing skills? Journal of College Science Teaching, 38(2), 
60-66. 

 Walvoord, M. E., Hoefnagels, M. H., Gaffin, D. D., Chumchal, M. M., & 
Long, D. A. (2008). An analysis of calibrated peer review (CPR) in a 
science lecture classroom. Journal of College Science Teaching, 37(4), 
66-73. 



 Calibrated Peer Review Software 
 http://cpr.molsci.ucla.edu/Home.aspx 

 Brief Article Explaining Calibrated Peer Reviews 
 https://net.educause.edu/ir/library/pdf/ELI5002.pdf 

http://cpr.molsci.ucla.edu/Home.aspx
http://cpr.molsci.ucla.edu/Home.aspx
https://net.educause.edu/ir/library/pdf/ELI5002.pdf
https://net.educause.edu/ir/library/pdf/ELI5002.pdf
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